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© 2026 Findex (Aust) Pty Ltd   

                                                                                                                                                                                                                                 Page 23 

 

 
 
 
 
 
 
INDEPENDENT AUDITOR’S REPORT  
 
To the readers of Marcellin College’s financial statements for the year ended 31 December 2025 
 
The Auditor-General is the auditor of Marcellin College (the School). The Auditor-General has appointed me, 
Annie Uy, using the staff and resources of Crowe New Zealand Audit Partnership, to carry out the audit of the 
financial statements of the School on pages 2 to 23, that comprise the statement of financial position as at 31 
December 2025, the statement of comprehensive revenue and expense, statement of changes in net 
assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

a) present fairly, in all material respects: 
  

▪ the School’s financial position as at 31 December 2025; and 

▪ the School’s financial performance and cash flows for the year then ended; and 
 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 
Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 29 June 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue as 
a going concern. The Board is also responsible for disclosing, as applicable, matters related to going concern 
and using the going concern basis of accounting, unless the Board intends to close or merge the School, or 
has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 
expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that 
the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to the 
related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 
However, future events or conditions may cause the School to cease to continue as a going concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and the audit 
report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and Achievement, 
a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. The Board is 
responsible for the other information that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Analysis of Variance: 
progress against targets, Evaluation and analysis of the school’s students’ progress and achievement, Report 
on how the school has given effect to Te Tiriti o Waitangi, Statement of Compliance with Good Employer 
Assurance, and Statement of KiwiSport funding.   
 
Our opinion on the financial statements does not cover the other information and we do not express any form 
of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 
we conclude that there is a material misstatement of this other information, we are required to report that fact. 
We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 

 
 
Annie Uy  
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand  



Analysis of Variance: progress against targets (required) 
A statement of variance shows the progress you have made over the last year towards achieving the targets set out in your annual implementation plan. It offers an explanation for 
any differences and how you will address targets that were not achieved. 

 

Cultivate a global missionary mindset underpinned by the teachings of Christ to enhance ākonga Marist mission and 
spirituality. 

Strategic Goal 1 SG1:  Provide innovative service and outreach experiences to cultivate a 
global missionary mindset and enhance ākonga Marist mission and 
spirituality. 

Annual Goals AG1: In 2026, our Special Character will empower every student to live the 
Gospel as brothers and sisters in Christ 
 
Focus Areas: 

1.​ Faith-inspired ākonga leadership and service 
2.​ Whānau-School Partnerships for Success (shared) 
3.​ Tuakana-Teina relationships  

 

 

Annual Target/Goal:  

AG1: Enhance Marist spirituality through ākonga leadership and service to improve engagement. 

Focus Areas: 
1.​ Faith-inspired ākonga leadership and service 
2.​ Whānau-School Partnerships for Success (shared) 
3.​ Tuakana-Teina relationships  

 

As per the annual implementation plan 



Actions 

List all the actions from your 
Annual Implementation Plan 
for this Annual Target/Goal. 

What did we achieve? 

What were the outcomes of our 
actions? 

What impact did our actions 
have? 

Evidence 

This is the sources of 
information the board used to 

determine those outcomes. 

Reasons for any 
differences (variances) 
between the target and 
the outcomes 

Think about both where you 
have exceeded your targets or 
not yet met them. 

Planning for next year 
– where to next? 

What do you need to do to 
address targets that were not 
achieved. 

Consider if these need to be 
included in your next annual 
implementation plan. 

Action 1 

Faith-inspired Ākonga 
Leadership and Service 

-​ Grow and develop the 
La Valla (Special 
Character) committee 
(LVC) to include La 
Valla kaitiaki leaders 
who will lead and 
model faith-inspired 
service within their 
kaitiaki classes. 
 
 

-​ Organise termly 
service projects that 
enhance Marist 
Spirituality and reflect 
our Marist Pillars. 

  

  

 

 

 

Our La Valla Service groups 
and our service programmes 
were really settled this year. 
We had a good leadership 
structure and projects such as: 

-​ You Matter Fridays 
-​ St Therese Visits 
-​ Lunch Programmes 
-​ Breakfast Programmes 
-​ Bingo Night 
-​ Bake Sales 
-​ Can Drives 
-​ Junior Service Day 
-​ YCC PJ Day 
-​ Mary Mackillop Interactive 

Action 
-​ Vinnies Foodbank 

volunteering 
-​ 617 Day Stall 

All projects were mainly 
student-led, by our La Valla 
Katiaki leaders.  

 

 

 

Social Media Engagement 
and Special Character 
Board Reports 

Financial donations 
received for projects 
completed 

Cans collected this year 
were well above cans 
collected in any other year. 

Number of Breakfast and 
Lunches served. 

 

 

 

 

We have exceeded our 
targets in the number of 
projects that we have 
delivered this year. This 
Leadership and Service 
projects we have done this 
year, have been more than 
we have done in any other 
year. The only negative was 
that students who were not 
La Valla Kaitiaki Leaders felt 
like they couldn’t participate 
at the same level as last 
year. This is because the La 
Valla Kaitiaki Leaders did 
the majority of the work.  

 

 

 

More participation could 
be achieved through a 
model that is focused on 
‘come and serve’ instead 
of come and lead.  

Increased focus and vision 
on the why of the service - 
and how this reflects our 
Marist spirituality and 
Christian responsibility. 

Action 2 

Whānau-School Partnership 
for Success 
 

 
 

 

 

 

 

 

 

 

 



-​ Improve 
Whānau-School hui 
each term to 
strengthen 
connections between 
the Marcellin whānau 
and the Champagnat 
Marist spirituality and 
mission. 

 

-​ Improve 
Whānau-School 
communication by 
developing content for 
a LVC section in 
newsletter and social 
media platforms 

  

  

Social Media platforms 
were very active and 
engaging throughout the 
year.  

Opportunities for 
Whānau-School in the Kahui 
Ako ACCKA Masses 
organised.  

Opportunities for 
Whānau-School participation 
in full school Masses. 

Timely Communication through 
newsletter and Social Media  
of Special Character events 
and initiatives run by the 
School and the Diocese 

Whānau-School participation 
through Social Media as 
evidence in the Special 
Character Board Reports 

Strong Demonstration of 
Catholic Values through 
actions as evidence in our 617 
Voice 

 

 

 

Definite improvement in 
communications that ensures 
that our Whānau and wider 
community know what we are 
doing as a Catholic School.  

We could consider more 
content based on Champagnat 
Marist Spirituality with a link to 
our Special Character and our 
Marist Pillars. 

We could reach out to ask for 
more support from Whānau, 
especially for service projects. 
Perhaps promoting an 
after-school or weekend 
working bee in the school so 
that we can prepare some 
meals onsite for our lunch 
programme/for the Vinnies 
food bank.  

Drawing on our community 
resources to identify 
Whānau who will be happy 
to participate in Special 
Character and service 
initiatives that will 
strengthen community.  

Using Social Media to help 
our community to 
understand the Marist 
Pillars and how these link 
to Special Character and 
Service Projects. 

Action 3 

Tuakana-Teina Relationships 

-​ Develop an Ākonga 
Faith Mentoring 
programme between 
senior and junior 
kaitiaki classes within 
the Whānau rōpū.  

 

-​ Enhance skills in 
mentoring, 
communication and 
understanding of 
Marist Spirituality. 

 

-​ Increase the number 
of Catholic feeder 

 
 

Bi-weekly liturgies were 
organised with a 
Tuakana-Teina 
relationship model. Year 
7&8 with Year 13; Year 9 
with Year 12 and Year 10 
and 11 together. 

St Therese mentoring 
programme continued this 
year.  

Junior Service day - Year 
9 went to St Therese and 

 

 

Pictures of activities done 
in the liturgy services on 
Special Character Board 
Report presentations. 

Photos and feedback from 
St Therese Tumuaki via 
Facebook and email. 

 

 

Strong mentoring could 
have happened if we had 
the space to do it. The 
bi-weekly liturgies were 
good, however, the space in 
the Chapel was not suitable 
for such large numbers. 

St Therese mentoring has 
continued to be strong. 
Students at St Therese 
were able to make 
connections with the ‘Big 
Kids’ from Marcellin and 
they looked forward to our 
visits. 

 

 

Increased and structured 
mentoring across senior 
and junior kaitiaki classes, 
with a focus on faith. 
Smaller numbers to 
ensure that this is 
effective. 



school engagement 
events to strengthen 
relationships within the 
local community. 

  

  

Year 10 went to St 
Joseph’s 

 

 

 

 

Strengthen school-wide culture to foster a safe environment. 

Strategic Goal 2 SG2:  Refine pastoral care to ensure the physical, emotional, social, and 
spiritual well-being of ākonga.  

Annual Goals  AG 2.1:  The Marcellin College community has high expectations for 
attendance and behaviour to improve engagement. 
 

AG 2.2: Urgently address attendance and engagement gaps to raise 
ākonga achievement. 
 
Focus Areas: 
 

1.​ Culture of High Expectations 

2.​ Ākonga-Centred Engagement 

3.​ Whānau-School Partnerships for Success (shared) 

 

 



Annual Target/Goal: 

AG2.1: The Marcellin College community has high expectations for attendance and behaviour to improve engagement. 
 
AG2.2: Urgently address attendance and engagement gaps to raise ākonga achievement. 
 
Focus Areas: 
 

1.​ Culture of High Expectations 

2.​ Ākonga-Centred Engagement 

3.​ Whānau-School Partnerships for Success (shared) 

As per the annual implementation plan 

Actions 

List all the actions from your 
Annual Implementation Plan 
for this Annual Target/Goal. 

What did we achieve? 

What were the outcomes of our 
actions? 

What impact did our actions 
have? 

Evidence 

This is the sources of 
information the board used to 

determine those outcomes. 

Reasons for any 
differences (variances) 
between the target and 
the outcomes 

Think about both where you 
have exceeded your targets or 
not yet met them. 

Planning for next year 
– where to next? 

What do you need to do to 
address targets that were not 
achieved. 

Consider if these need to be 
included in your next annual 
implementation plan. 

Action 1 

The Marcellin College 
community has high 
expectations for attendance 
and behaviour to improve 
engagement. 

-​ Implement and 
enforce a transparent 
framework of:  

1.1.​ Pastoral roles 
and 
responsibilities
, and 
procedures, 

Establish the 2025 
Attendance leadership 
team, and schedule weekly 
meetings with agreed 
agenda items. 
 
 
 
 
 
 
 
 
 
 
 
 

Attendance officer and SL 
regularly meet.  

Weekly meeting with 
Kaiārahi and year level SL 
includes discussion on 
attendance.  

 

 

 

Changes within SLT 
throughout the year meant 
regular and effective 
conversations around 
attendance became 
inconsistent.  

 

 

 

 

Use of PAROT to monitor 
attendance and send out 
regular reports to 
whanau. 

Attendance Management 
Plan (AMP) will be sent 
to BOT early in 2026 to 
sign off. 

Use of LAT to monitor 
attendance and send 
reminders to staff 



and 

1.2.​ Expectations 
for 
attendance, 
behaviour and 
engagement 
that are clearly 
visible in the 
school and 
communicated 
to staff, 
ākonga & 
whānau 

 

-​ Provide responsive 
internal and/or 
external professional 
development (PLD) 
opportunities for all 
staff on Positive 
Behaviour for Learning 
(PB4L), Restorative 
Practices and KiVa 

 

 

-​ Fast-track proven 
positive recognition 
systems based on the 
PB4L framework to 
drive immediate 
improvement in 
attendance and 
behaviour. 

 

 
 

Communication plan to 
ensure regular positive 
messaging of High 
Expectations, to the school 
community. 

School website - Pastoral 
Care page updated with 
pastoral care vision 
 
 
 
 
 
 
 
 
Establish KiVa team & 
implement KiVa programme 
into the school to reduce 
bullying and ensure the 
physical, social & emotional 
wellbeing of ākonga 

At least two PLD sessions 
on Pastoral Care delivered, 
designed from kaiako 
feedback in T1 

 Restorative PLD Staff…

 

 
Establish a Marcellin Spirit 
team to support high 
expectations of behaviour 
and promote the physical, 
social, emotional & spiritual 
wellbeing of ākonga. 

 Analysis of 2025 Marc…
 

 

Newsletter, social media, 
regular contact home for 
Kaiārahi 

 

Kaiārahi and the wider 
pastoral care team have 
updated sections on 
website.  

 

 

 

 KiVa Referrals

KiVA program established 
and used throughout year.  

Fiana Tuli (University of 
Waikato) has lead further 
PLD (15th August) around 
restorative practice. 
Shirley Hardcastle (MoE) 
has been working 
alongside Marcellin Spirit 
team to create a new 
behaviour matrix. To be 
rolled out in 2026 

 2026 Expected Beh…

 

 

Inconsistencies around 
this target. Newsletter 
output was irregular due to 
workload.  

 

 

 

 

 

 

Some inconsistency 
around use of the program 
and lack of clarity from 
staff about how to refer. 
Whole school survey 
taken at end of 2025, 
results not available yet.  

Reports from some 
Kaitiaki that time pressure 
during kaitiaki meant 
lesson cannot always be 
delivered. Not all teachers 
use My mahi regularly. 
Lessons have been 
tailored to our Marist 
pillars, Gospel Values and 
linked to KiVa 

 

 

KiVA to be used again in 
2026, new Kaiārahi to be 
trained up to follow 
processes.  

More positive 
communications to be 
addressed as part of 
pastoral plan in 2026 

To be launched early 2026 
as part of wider website 
update 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://docs.google.com/spreadsheets/d/1VG-YbawstH7aozViRBDh9MsNbzUnbAGEGk8E1pBsOi0/edit?gid=985778718#gid=985778718
https://docs.google.com/document/d/1eVp68a8zdYFMDdWn0EDKFGjG5RCu8qxylLv_t_wK8bU/edit?tab=t.0
https://docs.google.com/spreadsheets/d/1s64fzmL6LbophQ7u-v79YTCiZ8tbLRE8TKCvvUmh3OU/edit?gid=0#gid=0
https://docs.google.com/document/d/1NztJJYN62RHT3i46H-oJpWIbNkEZ34t3enwWFV4y7mI/edit?tab=t.0


 
Marcellin Spirit team 
established, Assistant 
Kaiārahi inplace. Regular 
Marcellin Spirit lessons 
reinforcing behaviour 
expectations. Stand 
downs and suspensions 
reduced in 2025. My mahi 
points used regularly by 
most teachers. 

 

 Marcellin Spirit lessons to 
be delivered during 
Hauora lessons.  

Action 2 

Urgently address attendance 
and engagement gaps to 
raise ākonga achievement. 
 

-​ Enhance Pastoral 
support through a 
regular attendance 
and engagement 
tracking and 
intervention system  
 

-​ Implement targeted, 
data-driven 
interventions to 
re-engage ākonga with 
irregular and moderate 
attendance. 

  

 
Attendance Management 
Plan to be created and 
presented to SLT. Will be 
sent to BOT for final signoff 
to start in 2026.  
 
Use a range of high-quality 
attendance evidence / data 
to plan and monitor 
attendance and 
engagement 
 
 

 Marcellin College A…

Positive feedback from 
MoE on AMP.  

 Attendance and Ab…

Attendance for 2025 is at 
46%, this is up from 38% 
in 2024.  

Assistant Kaiārahi 
monitored daily and 
weekly attendance and 
ensured follow ups were 
completed.  

 

 

 

 

 

 

 

Losing 2 assistant 
Kaiārahi will have impact 
on attendance tracking.  

Investigating possibility 
of sending regular 
(fortnightly) attendance 
reports through PAROT.  

Action 3 

Whānau-School 
Partnerships for Success 
(shared) 
 

 
See Improvement Actions for 
AG 1: Focus Area 2 

 
See Improvement Actions for 
AG 1: Focus Area 2 

 
See Improvement Actions for 
AG 1: Focus Area 2 

 
See Improvement Actions for 
AG 1: Focus Area 2 

 

https://docs.google.com/document/d/1U3J4_oAkodHWMwqKS_FZKP5BfpLb05n6OtpAOdSjOp8/edit?tab=t.0
https://docs.google.com/spreadsheets/d/1yLdO94HT1-zprZaZiG6cS2PqLUlfIXMbk_loj776lW8/edit?gid=567468607#gid=567468607


Enable effective ako (teaching and learning) to empower ākonga to be future-ready, lifelong learners. 

Strategic Goal 3 SG3.1:   Ensure inclusive learning environments. 

SG3.2:  Embrace the changing curriculum, qualification, and global needs 
of ākonga. 

Annual Goals AG3.1: All kaiako use proven, high-impact pedagogies to improve 
outcomes for ākonga 

AG3.2: Improve foundational literacy and numeracy skills for ākonga in 
Years 7 - 11  
 
Focus Areas: 
 

1.​ Culturally Responsive and High-Impacting Ako Practices 

2.​ Foundational Literacy and Numeracy for Success 

 

 

Annual Target/Goal: 

AG3.1: All kaiako use proven, high-impact pedagogies to improve outcomes for ākonga 
 
AG3.2: Improve foundational literacy and numeracy skills for ākonga in Years 7 - 11  
 
Focus Areas: 
 

3.​ Culturally Responsive and High-Impacting Ako Practices 

4.​ Foundational Literacy and Numeracy for Success 

As per the annual implementation plan 

Actions What did we achieve? Evidence Reasons for any 
differences (variances) 

Planning for next year 
– where to next? 



List all the actions from your 
Annual Implementation Plan 
for this Annual Target/Goal. 

What were the outcomes of our 
actions? 

What impact did our actions 
have? 

This is the sources of 
information the board used to 

determine those outcomes. 

between the target and 
the outcomes 

Think about both where you 
have exceeded your targets or 
not yet met them. 

What do you need to do to 
address targets that were not 
achieved. 

Consider if these need to be 
included in your next annual 
implementation plan. 

Action 1 

Culturally Responsive and 
High-Impacting Ako 
Practices 
 

(a)​ Reflect on the 
Teaching to the 
North-East Teacher 
profile in order to 
achieve equitable 
outcomes for Māori. 

 
(b)​ Build kaiako 

leadership capacity 
and expertise in 
evidence-based 
high-impact 
pedagogies to improve 
outcomes of ākonga. 
 
  

Deepening Professional 
Reflection:  

-​ The goal was 
significantly achieved 
through the 
successful 
completion and 
discussion of 8 
chapters of the text 
Teaching to the 
North-East within the 
PLG rōpūs 

-​ The reading of the 
chapters were 
supported by specific 
reflective questions 
created by the ISL’s, 
for deep pedagogical 
inquiry and 
collaborative kōrero. 

 
Reflection Mechanism 
Established:  

-​ A survey was 
created in 
collaboration with the 
ISL team to facilitate 
the reflection process 
across staff and the 
engagement of 
ākonga within 
classrooms.  

-​ This data was used 
to create the 
teaching and 

Professional Learning 
rōpū: Records (e.g., PLG 
rōpū meeting notes, 
agendas) confirming the 
completion of the 8 chapters 
of the Teaching to the 
North-East and the 
discussions around the 
reflective questions. This 
provides direct evidence of 
staff engagement with the 
core reflection material. 

Survey Instrument: Data 
from the final agreed-upon 
survey questions (Ngā pātai 
agreed by ISL team on 7/10) 
serve as evidence of our 
kura’s plan moving forward. 

Data Analysis Summary: A 
summary report of the key 
findings from both the 
chapter reflections and the 
‘what would PLD look like in 
2026’ survey data. 

2026 PLD (Responses)
 PLD planning 2026 Ho…

TTtNE Padlet responses 
 

Incomplete Inquiry Focus 
Data:  

-​ Due to some staff 
absences on key 
PLD dates (10/11 or 
17/11) and the fact 
that Kaiako have not 
yet completed their 
inquiry focus 
activities in their 
classes, there is 
insufficient data 
collected to fully 
inform the inquiry 
presentations.  

 

 

-​ Implement the new 
Professional 
Learning and 
Development focus 
for 2026, which is 
driven by HoF 

-​ Establish clear 
baseline data in early 
2026 to measure the 
impact of the new 
PLD system on 
teacher practice  

-​ Develop a method to 
track and measure 
the subsequent 
impact of these 
changes on the 
achievement, 
engagement, and 
well-being of all 
learners throughout 
the year. 

https://docs.google.com/spreadsheets/d/1DI4zme9Ve5wbyucmLt7E4SBwfN0jzsfGSc8hsTXXN0A/edit?gid=1520738570#gid=1520738570
https://docs.google.com/document/d/1fJhefSjpIaVAD2EbajMoTHB4_3eBGJX9NyO8sreQRCU/edit?tab=t.0
https://padlet.com/pomeej/teaching-to-the-north-east-z63a0jo0hni5g6g2


learning focus for 
2026. 

 
Widespread Data 
Collection:  

-​ The survey was 
completed in specific 
classes using the 
support of the R.E 
team, ensuring a 
wide range of 
ākonga voice 

 
PLD Alignment:  

-​ The collated and 
analysed data from 
the reflection survey 
was directly used to 
determine the 
Professional 
Learning 
Development focus 
for 2026, creating a 
clear link between 
the growth of 
pedagogy in a more 
faculty focused 
environment. 

 
Final Inquiry Planning: 

-​ Each PLG rōpū 
engaged in planning 
with their ISL, a 
collaborative inquiry 
presentation 

-​ These presentations 
focused on 
literacy/numeracy and 
collaborative teaching 
 



Action 2 

Foundational Literacy and 
Numeracy for Success. 
 

(a)​ Engage all kaiako in 
the Teaching Inquiry 
Cycle and Literacy and 
Numeracy PLD 
including analysis and 
collaborative 
co-construction of 
strategies through 
Professional Learning 
Group rōpū (based on 
core class) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Universal Engagement in 
Inquiry:  

-​ All kaiako were 
engaged in the 
Teaching Inquiry 
Cycle 

-​ Literacy and 
Numeracy PLD was 
successfully 
delivered to all staff 
through the PLG 
rōpūs, ensuring 
relevance to their 
core teaching 
context. 

-​ The target of 
collaborative strategy 
development was 
met, with each PLG 
rōpū successfully 
developing a 
practical classroom 
tool or learning 
mechanism focused 
on either literacy or 
numeracy 
improvement. 

-​ The inquiry 
framework 
successfully 
promoted the 
development of 
strategies that could 
be applied within 
specific subjects 
(beyond core 
English/Maths), 
addressing the 

 

 

PLG Rōpū Inquiry: 

●​ Completed Inquiry 
Planning documents 
for each rōpū, detailing 
the focus (Literacy or 
Numeracy), the target 
group of akonga, and 
the initial data 
analysis. 

●​ Meeting 
notes/agendas from 
PLG rōpū sessions 

Co-Constructed 
Tools/Mechanisms: 

●​ The shared folder 
contains the finalised 
Literacy or 
Numeracy 
tool/mechanism 
developed by each 
PLG rōpū 

Assessment Data Baseline: 
Pre and post assessment 
data, used by the rōpū. As 
well as the end of year 
presentations which provided 
an opportunity for each rōpū 
to present their inquiry to the 
staff 

Corequisites: 
By the Mahuru/September 
corequisites, we were higher 
than the national average in 

 

 

Cross-Curricular 
Application: Focusing the 
inquiry on subject-specific 
literacy/numeracy needs 
within the core class 
structure accelerated the 
understanding that literacy 
and numeracy are 
responsibilities for all 
teachers, not just English and 
Mathematics departments. 

Focus on Measurement 
Challenge 
While tools were 
created, measuring the 
effect of these tools 
needs more time.  

 

 

 
 
Dedicate time in the 2026 PLD 
schedule for faculty rōpū to 
present their inquiry findings, 
their successful tool, and 
supporting data. This will 
facilitate knowledge transfer 
and allow other kaiako to 
adopt or adapt successful 
strategies. 

 



 
 
 
 
 

(b)​ Identify and prioritise 
successful initiatives to 
strengthen literacy and 
numeracy skills for 
ākonga in Years 7 to 
11. 

 
(c)​ Implement accelerated 

learning interventions 
to ensure Year 7 to 10 
ākonga achieve 
significant gains in 
literacy and numeracy, 
with tracked progress 
each term. 
 
  

cross-curricular 
nature of literacy and 
numeracy. 

Year-Specific Planning 
Completed: 

-​ A comprehensive 
e-asTTle Plan for 
2025 was 
successfully created, 
establishing the 
framework and 
expectations for data 
collection and use in 
the coming year. 

Strategic Data Application: 
The primary outcome of 
using e-asTTle data this 
year was achieved: the 
data was successfully used 
to ensure academic spread 
in all Year 7–10 core 
classes for 2026, ensuring 
equitable and targeted 
learning environments for 
the new year. 
Collaborative Consultation: 
Collaboration was 
confirmed through a Hūi 
(meeting) in Week 6 with 
HNT and the Poutama 
Pounamu (POM) team, 
which focused on the 
strategic deployment of the 
e-asTTle testing program. 
 
LIT/NUM: 
Both Year 7&8 classes were 
given an extra hour of 
Literacy and Numeracy 
focussed classes over the 
fortnight timetable. 
 
Identified ākonga in Years 9 
& 10 (by the ENG and MAT 
HoF) received two periods of 

all three areas (REA, WRI & 
NUM). 



accelerated learning to 
increase literacy and/or 
numeracy skills. 
 
94% of Year 10 ākonga sat 
the LIT/NUM corequisites in 
Mahuru/September. 
 

 



Evaluation and analysis of the school’s students’ progress 
and achievement (required) 
 

 Achievement Data 2025 Evaluation and Analysis 

Years 7 - 10 
 
 
 
 
 
 
 
 
 
Yr 10 - 13 
 
 
 
 

2025 e-asTTle Data 
 EOY e-asTTle comparison 2025

 
 
Next Steps 
We will continue the additional literacy and numeracy support classes that are timetabled for all in 
Yr 7 & 8 classes. 
 
 
 
2025 Corequisite Data  2025 Corequisite Results

Reading Digital Corequisite 
●​ Haratua/May (Marcellin = 49% / National = 61.3%) 
●​ Mahuru/September (Marcellin = 61% / National = 57.5%) 
●​ 2025 Total (Marcellin = 67% / National = 71.8%) 

 

Writing Digital Corequisite 
●​ Haratua/May (Marcellin = 54% / National = 55.4%) 
●​ Mahuru/September (Marcellin = 63% / National = 55.6%) 
●​ 2025 Total (Marcellin = 70% / National = 68%) 

 

Numeracy Digital Corequisite 
●​ Haratua/May (Marcellin = 45% / National = 57.1%) 
●​ Mahuru/September (Marcellin = 48% / National = 44.1%) 
●​ 2025 Total (Marcellin = 57% / National = 63%) 

 

Combined Literacy & Numeracy Achievement 
●​ Yr 11 = 81.1% / National = 73.4% / EQI = 73.2% 

Literacy Achievement 
●​ Yr 11 = 92.8% / National = 78.8% / EQI = 80.4% 
●​ Yr 10 = 54% 

 
Yr 11 - 80% target met 
Yr 10 - 25% target met 

Numeracy Achievement 
●​ Yr 11 = 81.1% / National = 78.1% / EQI = 78.4% 
●​ Yr 10 = 51% 

 

 
Yr 11 - 80% target met 
Yr 10 - 25% target met 
 

 
 

Commentary 
For the second year in a row, we have surpassed national achievement in the Writing digital 
co-requisite. Once again, we are close to national achievement in the Reading digital corequisite; 
however, we have improved significantly in the Numeracy digital corequisite results - 2024 saw only 
38% achievement, whereas 2025 saw 57%. 
 
In 2025, we surpassed both national and EQI-based achievement in Yr 11 Literacy, Numeracy, and 
combined Literacy & Numeracy. 
 
 
Next Steps 
We will continue the additional literacy and numeracy support classes that are timetabled for all in 
Yr 7 & 8 and identified ākonga in senior levels. All faculties have also been asked to ensure they 
have literacy and numeracy foci in all Yr 7-11 courses, linked to LPF and/or the Literacy and 
Numeracy corequisite outcomes ( , 2026 Yr 7-11 Numeracy Coverage (Science)

https://docs.google.com/spreadsheets/d/1TBxRuwFnDa_jhJrtxXanrwv_2AgBf6Mxvi8fg2FQ-ho/edit?usp=sharing
https://docs.google.com/document/d/1GIifUHzmsehrxgLciX7zK8seL8HOBDJDmzqpoEv2zDM/edit?usp=sharing
https://docs.google.com/document/u/0/d/1a2_u5Ugyi366LKJuyTu4UlQVPqxGXocLmGFQmSZT5xc/edit


, 2026 Yr 7-11 Numeracy Coverage (Social Sciences)
). Te Reo Māori 2026 Year 7 - 9 Literacy Coverage

 
The digital corequisites will be offered to all Yr 11, 12 & 13 ākonga without these in Haratua/May, 
and then to all these ākonga plus Yr 10 ākonga in Mahuru/September. 
 

Year 11 Achieved NCEA Level One - 66% 
 

L1 = 66% / National = 72.6% / EQI = 69.4% 80% target not met 

Merit = 30% / National = 27.1% / EQI = 20.7% 23% target met 

Excellence = 4.3% / National = 10.2% / EQI = 5.8% 12% target not met 

 
 
Year 11 NCEA Level 1 Commentary: 

●​ 5 Yr 11 ākonga left Marcellin College throughout the year (unable to achieve Level One) 
●​ 9 Yr 11 ākonga were identified as possibly not meeting the 50 credit threshold to move into 

Yr 12 and had whānau hui in 2025 to discuss this (1 of these ākonga can move to Yr 12 in 
2026); only 1 of these ākonga had 80%+ attendance 

●​ 1 Yr 11 ākonga was on our roll but studied via Northern Health School and did not attempt a 
full NCEA course 

●​ 2024 - 60.7% 
o​ 5.3 percentage point increase 
o​ 9 percent increase 

 

 

 
 

https://docs.google.com/document/d/1NDQgh4o7FVAvt1nUSFXBf8Lcv0XWfKKXb5hC_7Q0IIU/edit?tab=t.0
https://docs.google.com/document/d/1YeydTGIerg7njcVMrj3n9uhnZwb7tc9Vpsz6C6gtKOQ/edit?tab=t.0


Year 12 Achieved NCEA Level Two - 82.8% 
 

L2 = 82.8% / National = 73.6% / EQI = 76.3% 80% target met 

Merit = 23.4% / National = 25.3% / EQI = 17.9% 23% target met 

Excellence = 22.1% / National = 15.3% / EQI = 9.5% 12% target met 

 
 
Year 12 NCEA Level 2 Commentary: 

●​ 7 Yr 12 ākonga left Marcellin College throughout the year (unable to achieve Level Two) 
●​ 2 ākonga are Āwhina Ako ākonga 
●​ 5 Yr 12 ākonga were between 2 and 9 credits short of achieving Level Two 
●​ 3 Yr 12 ākonga had enough credits but did not achieve Numeracy 
●​ 2025 - 78.2% 

o​ 4.6 percentage point increase 
o​ 6 percent increase 

 
 

 

 
 

Year 13 Achieved NCEA Level Three - 85.4% 
 

L3 = 85.4%% / National = 71.5% / EQI = 73.7% 80% target met 

Merit = 18.3% / National = 26.5% / EQI = 19.2% 23% target not met 

Excellence = 11% / National = 14.6% / EQI = 9.9% 12% target not met 



UE = 54.2% / National = 52% / EQI = 43.9% 65% target not met 

 
 
Year 13 NCEA Level 3 Commentary: 

●​ 5 Yr 13 ākonga left Marcellin College throughout the year (unable to achieve Level Three or 
UE) 

●​ 1 Yr 13 ākonga was on our roll but studied via Northern Health School and did not attempt a 
full NCEA course 

●​ 3 ākonga are Āwhina Ako ākonga  
●​ 2 ākonga had enough credits but did not achieve either Lit or Num (both were new, 

international ākonga) 
●​ L3 2024 - 76.4% 

o​ 9 percentage point increase 
o​ 11.7 percent increase 

●​ UE 2024 - 44.9% 
▪​ 9.3 percentage point increase 
▪​ 20.7 percent increase 

 

 

 
 
Next Steps 
Continue to focus on UE achievement, moving this from SLT responsibility to kaiako kaitiaki and 
kaiārahi (as Level 1, 2, and 3 previously). This will allow kaiako to speak with ākonga on a much 
more regular basis regarding their UE achievement. Year-level whānau evenings have also been 
confirmed for Term Tahi/One in 2026, to help ensure whānau are aware of the academic 
requirements.  
 

 
 







  
MARCELLIN COLLEGE 
BOARD OF TRUSTEES 

 
 

617 Mt Albert Road, 
Royal Oak 1023 

PO Box 24-126, Royal Oak 1345 
Auckland, New Zealand 

Phone (09) 625-6509 
Email: office@marcellin.school.nz 

26 November 2025 
 
Hon Erica Standford 
Minister of Education 
Parliament Buildings 
Wellington 6060 
 
Kia ora Minita, 
 
Re: Marcellin College Board Position on Te Tiriti o Waitangi and the Education and Training 
Amendment Bill (No 2) 
 
On behalf of the Marcellin College Board of Trustees, I am writing to confirm our response to the proposed 
legislative changes within the Education and Training Amendment Bill (No 2), including the removal of the 
requirement for school boards to “give effect to Te Tiriti o Waitangi.” 
 
As a Marist Catholic school committed to the holistic wellbeing and achievement of all ākonga, we wish to 
formally state that: 
 
Marcellin College will continue to honour and give effect to Te Tiriti o Waitangi, irrespective of 
legislative change. 
 
The New Zealand Catholic Education Office (NZCEO) has stated unequivocally that: 
 
“Te Tiriti o Waitangi is a moral imperative and an essential component of Catholic special character.” 
Our commitment goes beyond mere compliance; it is driven by a firm conviction that it is the right thing to do! 
In partnership with NZCEO, our Catholic Bishops and the teachings of the Church, we firmly believe that 
upholding Te Tiriti is a faith and value-based responsibility, and an essential pathway to achieving equitable 
education outcomes.   
 
Our ongoing commitment is guided by NZCEO’s affirmation that Catholic schools continue to: 
 

 Acknowledge Māori as tangata whenua, the first people of this land 
 Uphold the principles of partnership, participation, and active protection  
 Integrate tikanga Māori and te reo Māori into school culture and practice  
 Ensure Māori students can achieve success as Māori  
 Ground our commitment in Catholic Social Teaching, human dignity, and the call to build just and 

peaceful communities 
 

Marcellin College commits to upholding Te Tiriti o Waitangi through informed decision-making at both 
governance and operational levels.  We will continue to embrace and celebrate Mātauranga Māori, while 
building and strengthening relationships with iwi.  Our dedication to supporting Māori ākonga and providing 
education on shared history and culture reflects our aspirations of an inclusive and enriched community. 
 
Ngā mihi nui, 
 

 
Bernadette Tovio       
Presiding Member       
Marcellin College Board  
 
 

A Champagnat Marist Catholic School for Boys and Girls Years 7 – 13  
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